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INTRODUCTION 
Modern education is significantly affected by global 
crises, including pandemics, armed conflicts, economic 
instability, and technological transformations. These 
factors create conditions of uncertainty that impact the 
psycho-emotional state of higher education students, 
complicate the learning process, and lower students’ 
motivation and adaptability [1]. During the full-scale 
Russian invasion, the problems faced by participants in 
the educational process in Ukraine intensified, some-
times taking on threatening proportions [2].

One of the key strategies for overcoming psy-
cho-emotional barriers is the implementation of adap-
tive educational technologies aimed at creating a safe 
learning environment, developing stress resilience, and 
increasing students’ emotional intelligence. The use of 
coaching, mentoring, and mediation practices, as well 
as the principles of trauma-informed education and 

awareness-raising about mental health preservation 
and support, helps to minimize the impact of stressors 
and foster psychological flexibility among students.

AIM
The purpose of this article is to analyze and summa-
rize modern educational technologies that support 
overcoming the psycho-emotional barriers of higher 
education students in uncertain conditions, taking 
into account the emotional needs of participants in 
the educational process as identified through the con-
ducted survey.

MATERIALS AND METHODS
The main research tool was an online questionnaire, 
which included sections aimed at determining the level 
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of psycho-emotional stress, students’ adaptation mech-
anisms, and the effectiveness of various educational 
technologies in overcoming psychological barriers. Par-
ticipants in the survey included individuals from higher 
education institutions in major Ukrainian cities — Kyiv, 
Kharkiv, Lviv and Kherson — totaling 369 respondents, 
of whom 269 were students and 100 were faculty mem-
bers, administrators, and support staff, categorized as 
other participants in the educational process. 

ETHICS
The authors adhered to the Ethical Principles for Medi-
cal Research Involving Human Subjects outlined in the 
World Medical Association’s Declaration of Helsinki and 
current Ukrainian regulations. The study protocol was 
approved by the local ethics committee. Participation 
in the survey was voluntary and anonymous.

RESULTS
A study conducted by the authors in autumn 2024 con-
firmed a significant deterioration in the psycho-emo-
tional state of respondents from higher education 
institutions. The most common response to the ques-
tion “How has your psycho-emotional state changed 
since the beginning of the full-scale invasion?” was 
“worsened,” selected by 169 individuals (45,8 %). This 
indicates that nearly half of the respondents experi-
enced negative changes in their psycho-emotional 
condition related to general stress and emotional 
strain. One in four survey participants (94 respondents 
[25,5  %]) chose “significantly worsened,” confirming 
major psychological changes due to future uncertainty 
and increased stress factors. The response “hard to say” 
was selected by 73 respondents [19,8 %], suggesting 
that some participants may not be able to identify the 
impact of the war on their psycho-emotional state, 
possibly due to adaptation to conditions that have 
become familiar. The least common response was “no 
change,” chosen by only 33 respondents (8,9 %). This 
indicates that only a small proportion of respondents 
did not feel any change in their emotional state, which 
may reflect psychological stability or an inability to 
perceive the effects of martial law. Overall, 71,3 % of 
respondents (the sum of “worsened” and “significantly 
worsened”) reported a negative impact of the war on 
their psycho-emotional state, pointing to deep emo-
tional distress in the educational environment under 
conditions of full-scale war.

Differences in responses between educators and stu-
dents highlight varying levels of stress and adaptation, 
shaped by their roles and workload. Students more 

frequently experience uncertainty: 22,7  % selected 
“hard to say,” indicating challenges in self-reflection. 
Educators and administrators emphasized a decline in 
emotional well-being (87 %), pointing to greater stress 
and responsibility. In a climate of uncertainty, the edu-
cational process cannot focus solely on academic out-
comes. It is essential to support the psycho-emotional 
well-being of all participants. Education and, more spe-
cifically, the implementation of adaptive educational 
technologies should help overcome psycho-emotional 
barriers and preserve mental health. The integration of 
psychological support into the educational process not 
only enhances learning but also facilitates adaptation 
to change, ensuring resilience and comfort during 
wartime.

The identification of adaptive educational tech-
nologies that can effectively help overcome the psy-
cho-emotional barriers of higher education students 
must be based on reliable empirical data. Therefore, 
let us analyze the results of the survey. Respondents’ 
answers to the question “What psycho-emotional 
difficulties have you encountered at your educational 
institution during the war?” indicate a significant impact 
of the war on their well-being and the learning process 
(Fig. 1).

The most common issues were anxiety, fear, and 
emotional exhaustion (222 individuals [60,2 %]). A high 
level of stress was accompanied by uncertainty about 
the future (189 individuals [51,2 %]). A major challenge 
was the change in the learning format, which compli-
cated adaptation for 150 respondents (40,7 %). A total 
of 102 people (27,6 %) faced difficulties due to a lack 
of resources (computers, internet access, educational 
materials), indicating limited access to education. Prob-
lems with stress resilience were noted by 96 respon-
dents (26,0 %), financial difficulties by 86 (23,3 %), and 
traumatic wartime experiences were a challenge for 60 
respondents (16,3 %). Feelings of physical danger were 
noted by 58 people (15,7 %). Misinformation and the 
information war were mentioned by 50 respondents 
(13,5 %), and conflicts in the educational environment 
by 41 (11,1 %). A total of 27 respondents (7,3 %) were 
forced to change their place of study, 12 (3,3  %) re-
ported experiencing bullying, and 9 (2,4 %) reported 
discrimination based on origin or views.

A comparative analysis of the survey responses from 
students and other participants in the educational 
process revealed key differences in the perception of 
psycho-emotional difficulties during the war. The most 
widespread problems in both groups were anxiety, fear, 
and emotional exhaustion (62,8 % of students and 53 % 
of educators and administrators), as well as uncertainty 
about the future (47,6 % and 61 %, respectively). The 
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transition to online learning hindered adaptation for 
36,8 % of students and 51 % of educators, indicating 
higher stress levels among adults due to the respon-
sibility of organizing the learning process. Students 
were more likely to mention traumatic experiences, the 
impact of the information war, and bullying, while ed-
ucators emphasized physical safety and anxiety about 
the future. Financial difficulties affected both groups 
almost equally. Discrimination based on ethnicity or 
political views was reported by few respondents, but 
more frequently mentioned by educators (4  % com-
pared to 1,9 %).

High levels of stress and psycho-emotional tension 
among participants in the educational process affect 
their interaction, potentially causing conflicts and 
making conflict resolution more difficult. Survey par-
ticipants noted that the most common approach was 
finding a compromise between conflicting parties, 
selected by 163 respondents (44,2 %). A significant por-
tion (153 people [41,5 %]) also reported resolving con-
flicts through cooperation and joint problem-solving. 
However, some respondents indicated less constructive 
conflict resolution strategies. Specifically, 51 individ-
uals (13,8 %) noted that conflicts remain unresolved, 
becoming “frozen conflicts.” A total of 45 respondents 
(12,2 %) mentioned resolution through withdrawal of 
one of the parties, and 39 individuals (10,6 %) reported 
adapting to the conflict situation. The least common re-
sponse was continued competition until one side wins, 
selected by only 15 respondents (4,1 %). Additionally, 
40 respondents (10,8 %) noted other ways of resolving 

conflicts, which may include unique approaches or 
combinations of several methods. Overall, the results 
show that the vast majority of respondents (over 85 %) 
identified some mechanisms for resolving conflicts; 
however, a share of situations remains unresolved or 
is addressed through less optimal means.

A tense psycho-emotional environment in education-
al institutions is shaped by various factors, including 
both individual characteristics of participants and 
socio-economic conditions. The analysis of responses 
among educators allows us to identify the main causes 
of such an environment (Fig. 2).

The most frequently cited reason was a lack of societal 
attention to supporting a healthy psycho-emotional 
climate in educational institutions (45  %), indicating 
an overall underestimation of the impact of mental 
health on the quality of education. Other significant 
factors included a lack of knowledge about non-con-
frontational communication (22 %) and the continued 
influence of “authoritarian approaches from the past” 
in education, where the learning process is associated 
with punishment (20 %). A separate group of respon-
dents (13  %) identified additional factors, with war 
and martial law being the dominant ones. Financial 
difficulties, national instability, increased administrative 
workload, and the declining social status of educators 
were also mentioned, all of which particularly affect the 
psychological climate in universities. The low level of 
psychological culture in society and insufficient atten-
tion to the emotional well-being of both students and 
educators further complicate the situation.

Fig. 1. The respon-
dents’ answers to 
the question «What 
psycho-emotional 
difficulties have you 
encountered at your 
educational institution 
during the war?» (%) 

Fig. 2. The respondents’ answers to the question «In your opinion, what is the MAIN cause 

of the tense psycho-emotional environment in Ukrainian higher education institutions?» (%) 
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Thus, the causes of psycho-emotional tension are 
multidimensional, encompassing both individual and 
systemic aspects. In addition to the war, sociocultural 
factors and the need to raise awareness about psycho-
logical well-being play a significant role. The results 
highlight the necessity of support measures, including 
psychological assistance, adaptation programs, and 
tools for overcoming psycho-emotional barriers. This 
calls for a comprehensive approach to reforming the 
educational environment, taking into account the psy-
chological needs of all participants in the educational 
process.

DISCUSSION
In times of war, ensuring the psycho-emotional well-be-
ing of students becomes especially important. Modern 
educational technologies must not only support the 
learning process but also help overcome psycho-emo-
tional barriers in crisis conditions. In this context, adap-
tive educational technologies are particularly effective 
as tools for adaptive learning. The adaptability of these 
technologies is reflected in various technological as-
pects: consideration of the nature of psycho-emotional 
issues, appropriate psychological and pedagogical sup-
port, selection of relevant content, defining individual 
learning trajectories, and reducing conflict potential.

One of the key technological approaches to address-
ing students’ psycho-emotional well-being is trauma-in-
formed education (TIE). Trauma-informed education 

acknowledges the effects of traumatic experiences 
on learners and ensures a safe and supportive learn-
ing environment. It is based on an understanding of 
how trauma influences learning, behavior, and mental 
health, and it involves the use of relevant pedagogical 
strategies. Its core principles include recognizing trau-
ma and its impact on student development, learning, 
and behavior [3]; creating a safe environment that 
prevents re-traumatization and supports a sense of 
security [4]; building skills in self-regulation and resil-
ience [5]; emphasizing interaction among educators, 
students, families, and other stakeholders [6]; and 
ensuring flexibility, adaptability, and personalization 
of the learning process to accommodate the needs of 
students with trauma experiences [7]. Practical aspects 
of implementing TIE include training educators to rec-
ognize the effects of trauma and respond appropriately 
[8], using methods of positive pedagogy to support 
students’ mental well-being [9], and integrating TIE into 
higher education programs, especially in medical and 
social disciplines [10]. 

Coaching and mentoring, as adaptive educational 
technologies, play a significant role in overcoming 
the psycho-emotional challenges of students by sup-
porting their adaptation, developing stress resilience, 
and improving emotional well-being. Mentoring is an 
effective tool for helping students adapt to the learn-
ing environment, fostering emotional stability, and 
building self-confidence [11]. Coaching and mentoring 
programs improve students’ ability to self-regulate and 

 
Fig. 1. The respondents’ answers to the question «What psycho-emotional difficulties have 

you encountered at your educational institution during the war?» (%) 

 

0,00 10,00 20,00 30,00 40,00 50,00 60,00 70,00

Bullying

Change of place of study

Conflicts in the educational environment

Disinformation and information warfare

Feeling of physical danger

Traumatic experience of war

Financial difficulties

Problems of stress resistance

Lack of resources

Changing the learning format

Uncertainty about the future

Anxiety, fear, emotional exhaustion

%

Fig. 2. The respondents’ answers to the question «In your opinion, what is the MAIN cause of the tense psycho-emotional environment in Ukrainian 
higher education institutions?» (%)



Adaptive educational technologies for overcoming the psycho-emotional barriers of higher education students...

1075

programs that foster a culture of dialogue and peaceful 
dispute resolution, particularly through “peer-to-peer” 
initiatives; and emotional intelligence development 
programs that help individuals better understand their 
own experiences and manage impulsive reactions 
[21]. The implementation of these programs not only 
reduces conflict levels but also improves the overall 
atmosphere, academic performance, and contributes 
to the development of socially responsible individuals.

Studies show that educators with mediation and 
effective communication skills are more capable of 
fostering a healthy emotional climate [22]. Key strat-
egies teachers can employ include creating an open 
and trusting atmosphere, using non-violent commu-
nication, and conducting communication training 
for students. The main benefits of mediation include 
transforming many conflict situations, developing re-
sponsibility and social competence, and strengthening 
trust among educational stakeholders. Students who 
participate in mediation programs develop better skills 
in constructive conflict resolution and exhibit lower 
levels of aggression and anxiety [23].

Another important area of focus is raising students’ 
awareness of mental health. Research shows that 
targeted awareness campaigns and educational pro-
grams can significantly reduce the stigma surrounding 
mental disorders among students and increase their 
willingness to seek help [24]. Conducting awareness 
campaigns, webinars, and training sessions promotes 
a better understanding of stress coping mechanisms 
and adaptation to change — particularly relevant in 
conditions of high academic workload [25]. Including 
self-regulation and emotional literacy courses in aca-
demic programs is also an effective tool for supporting 
students’ psychological resilience, with studies confirm-
ing positive changes in emotional well-being following 
such modules [26].

CONCLUSIONS
The results of the study confirmed that the psycho-emo-
tional state of participants in the educational process 
in Ukraine has significantly deteriorated under wartime 
conditions. Most respondents reported elevated levels 
of stress, anxiety, emotional awareness, and uncertainty 
about the future. Educational technologies play a cru-
cial role in overcoming psycho-emotional barriers by 
contributing to the creation of a safe learning environ-
ment and supporting the psychological well-being of 
students. The use of adaptive educational technologies 
— including trauma-informed approaches, coaching, 
mentoring, mediation, and others — helps to minimize 
the negative effects of stressors.

manage stress while developing adaptation and critical 
thinking skills, which are essential for academic and 
professional success. Mentorship programs significantly 
improve students’ psychological well-being and reduce 
anxiety levels [12]. Interaction with educators helps 
students not only cope with stress but also find effec-
tive strategies for preventing it, which is particularly 
important under high academic pressure. Mentorship 
also contributes to academic achievement by helping 
students overcome challenges and stay motivated, 
fostering independence, problem-solving abilities, and 
sound decision-making [13].

Special attention should be given to partner-
ship-based communication as one of the technologies 
for conflict resolution, which also plays a key role in 
creating a safe educational environment. In emotionally 
tense environments, conflicts may arise between par-
ticipants in the educational process, requiring effective 
regulation mechanisms. Studies confirm that training 
students and educators in effective communication 
skills helps reduce the level of conflict in educational 
institutions [14]. Conflicts in educational settings are 
inevitable due to diverse opinions, cultural differences, 
and individual characteristics of students. However, 
proper conflict resolution strategies can significantly 
enhance the quality of interaction between students 
and educators [15].

Mediation is an effective technology for the construc-
tive resolution of conflicts, involving a neutral third 
party to facilitate understanding between the conflict-
ing sides. Research shows that the use of mediation in 
educational institutions significantly reduces levels of 
aggression, improves social interaction, and fosters a 
culture of peaceful cooperation [16]. The application 
of mediation in education enables: the development of 
constructive conflict-resolution skills among students; 
increased levels of trust and mutual understanding 
among participants in the educational process; reduc-
tion of stress and emotional tension within the edu-
cational environment; and the promotion of a culture 
of dialogue and non-violent communication. Studies 
show that students who undergo specialized training 
in communication and conflict management demon-
strate higher levels of self-regulation and more effective 
strategies for resolving conflicts [17, 18]. Such programs 
include: role-playing and conflict situation simulations, 
where students learn to analyze problematic scenarios, 
find compromises, and practice resolution techniques 
in a safe setting, contributing to the development of ac-
tive listening and empathy [19]; training in non-violent 
communication methods that help express feelings and 
needs without aggression, reducing conflict levels and 
improving mutual understanding [15, 20]; mediation 



Lyudmyla L. Khoruzha et al. 

1076

There is a need to develop preventive methodol-
ogies and corresponding models for overcoming 
trauma and psycho-emotional barriers among all 
participants in the educational process, taking into 
account the multi-faceted nature of the core objec-
tives of higher education.

Awareness-raising campaigns focused on mental 
health can help reduce stigma and increase willingness 
to seek help. Therefore, in conditions of uncertainty, the 
educational process must focus not only on academic 
outcomes but also on preserving the psycho-emotional 
well-being of both students and educators. 
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